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INCLUSIVE SKILLS: PsycHosoclAL RESOURCES AND THE

RoLE PLAYED BY SPIRITUALITY

Prof. DDr. Janusz Surzykiewicz, Simon W. Kolbe

The research project of the Professorial Chair for Social Pedagogy aims to substantiate a
concept of competence for inclusive conduct and to develop and implement corresponding

inclusive approaches in practice.

. Are we on the Way to Developing Inclusive Skills?

An appreciation of the proclamation of a “broad“ concept of inclusion that promotes equal
participation for all members of a society is fundamental to the research project described
here. Inclusion is legally recognised and therefore part of a social mandate and individual and
international negotiation processes, with the aim of creating equal participation (Brokamp
2016; Boéttinger 2016; Sulzer 2017). In accordance with the UNESCO Commission (Deutsche
Unesco-Kommission 2006, 2010, 2014a, 2014b), inclusion is considered a global responsi-
bility to establish developmental freedom, educational equity and equal opportunities and,
therefore, to also incorporate religious and spiritual resources and needs. Our research pro-
ject is committed to upholding this view, as was expressed in the co-founding of the “Freising

Declaration” (Bartosch et al. 2018).

Both educational policy and pragmatic factors suggest that early intervention enables people
with special needs to develop better and make more progress, consequently providing them
with the opportunity to socially participate in general living and learning environments and en-
suring their ongoing participation. Building on the principle of “Education for All“ (Declaration
from Jomtien, World Conference on Education for All 05.03.1990), the necessity and value

of inclusive education and development was recognised as an important step in this context
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and the policy of inclusive education was emphasised as the key strategy in counteracting
exclusion (Deutsche Unesco-Kommission 1994, 2014b, 2014a). The Christian churches also
argue along the same lines (Pithan and Schweiker 2011; Deutsche Bischofskonferenz 2012;

Rat der EKD 2015).

However, inclusive structures alone (e.g. school classes, community-based organisations)
are not sufficient. In addition to financial and organisational structural constraints, above all,
it is conventional convictions and views that have proved to be central barriers despite gene-
rally positive developments in the area of fundamental social attitudes (Débert and Weishaupt
2013). An individual with special needs or a specific educational need is still perceived as a
person with problems and is subject to a common and ostracising view of “being different”.
Genuinely inclusive behaviour in concrete everyday situations therefore requires the develop-
ment of inclusive perceptions and attitudes at the individual level. As a consequence, de-
monstrative inclusion must start with the individual and the instilment of inclusive intentions
must be fostered and encouraged from childhood. Early childhood intervention is a particu-
larly important tool in the development of an inclusive society in this context, as well as the
initiation of inclusive learning and educational processes and socialisation processes (Deut-

sche Unesco-Kommission 2010, 2014a, 2014Db).

Although this need has been widely recognised, there is still a lack empirically substantiated
findings regarding which essential abilities and skills should be promoted in the provision of
general and specific creative support in order to encourage genuinely inclusive behaviour

between people.

Against this background, our research aims to analyse “inclusive skills“ as individual psy-
chological requirements and resources (attitudes, cognition, norms) for inclusive working as
a basis for the development and evaluation of criteria for teaching and promoting inclusive
skills (methods, training approaches and diagnostic procedures) that are relevant in practice.
In this way, both school pupils and adults as recipients and actors in an inclusive educational
context should be sensitized, prepared and supported in their shared environment, their joint

work and their mutual understanding.



Previously conducted research on inclusive competencies, influencing factors and methods
of working exists mainly in the area of studies of social behaviour and social learning. As in-
clusively competent behaviour ultimately represents a form of socially competent behaviour,
the further development of hypotheses and theory refers accordingly to the current state of
research in this area. The predictive variables adopted in the study of socially competent be-
haviour comprise cognitive, emotional and behavioural influencing factors (Boer 2008; Odom
et al. 2008; Rohlfs 2008a; Boer 2011; Bischoff et al. 2012; Greiff et al. 2014; Malti und Perren
2016; Zsolnai 2016). These include, for example, comprehensive problem-solving abilities,
discriminating perceptive skills, the ability to process information, self-evaluation skills and
the ability to evaluate one’s discussion partner (D‘Zurilla and Nezu 1990; Helmsen and Peter-
mann 2010; Greiff et al. 2014; Petermann and Wiedebusch 2016), the ability to change one’s
perspective and to anticipate consequences (Vaish et al. 2009) as well as communication
skills, the capacity to name and express feelings, emotional self-control, helpfulness and
empathy (Blair et al. 2004; Miller 2008; Rohlfs et al. 2008b; Boer 2011; Gut et al. 2012; Dorn
et al. 2013; Jensen et al. 2014; José 2016; Hepach et al. 2019; Paulus 2017).

Furthermore, the research findings in the field of intercultural skills (Over et al. 2008; Auern-
heimer 2013, 2014), which covers the specific influencing factors necessary for successful
interactions in the area of tension between heterogeneity and integration, can also provide
important implications for hypothesis and theory development for inclusive competences.
Examples mentioned include openness, impartiality, tolerance of ambiguity, linguistic abili-
ties, cognitive complexity, imagination reflexivity and social flexibility (van der Zee and van
Oudenhoven 2000; Lloyd and Hartel 2010; Morley et al. 2010; Vogler 2010; Boral et al. 2011;
Kaiser-Kauczor 2011; van Keuk et al. 2011; Freund 2017). Inclusive competence is therefore
used as an overarching term for an entire set of processes and characteristics, which encom-

pass inclusive understanding, decision-making and actions.

In this study, relevant (religious) psychological fundamentals will initially be explained; rele-
vant models of inclusive decision-making and action will be outlined and substantiated in a

model based on empirical research.



Spirituality is attributed a special role as an inclusive resource as it is often perceived as a

fundamental human need and, therefore, a central component of well-being and of mental
and physical health (Koenig 2010; Kosher and Ben-Arieh 2017; Nita 2019; Koenig 2018). It
has also been empirically proved to be an important predictor or resource for psychosocial
functioning and for coping with crises ( Currier et al. 2015; Holmes and Kim-Spoon 2016;
van Hook 2016; O‘Grady et al. 2016). Extensive empirical studies have been published on
the subject of moral judgment and behaviour, the development of empathy and religiosity/
spirituality. This is also true of empathic behaviour, which as a result of the critical analysis
of Kohlberg’s cognitive approach of moral judgment, for example, can be substantiated by
affective aspects, empathy, sympathy and pro-social behaviour (Hermann and Treibel 2013;
Ekas et al. 2009).

The diverse functions of religiosity and spirituality have been documented in various theory-
based constructs including, for example, spiritual aspects and needs (Bissing et al. 2018;
Chen et al. 2019; Riklikiené et al. 2020), spiritual well-being (Heintzman 2020), coping (Bal-
dacchino and Draper 2001; Ironson and Kremer 2011; van Hook 2016; Exline et al. 2017)
and specific resources in concepts of salutogenesis (Vaandrager et al. 2017; Vaandrager
et al. 2017a; Oman 2018; Oman and Nuru-Jeter 2018; Markowitsch and Schreier 2019) and
resilience (O‘Grady et al. 2016; Cherry et al. 2018). Spirituality has become established as an
immanent object of research for a range of target groups. When one considers the breadth of
spiritual aspects, it becomes clear that the main themes presented, the conscious behaviour
towards others or compassion and social inclusion, are based on Buddhist and Christian
ideals (Freudenreich 2011; Gontard 2013; Blssing et al. 2016). The thematization of mindful-
ness and interventions based on mindfulness is particularly prevalent (Kohls and Sauer 2012;
José 2016; Zenner 2016; Luong 2018; Semaille et al. 2018).

The concept of spirituality is discussed in the research from multiple perspectives. Several
conceptual approaches regard spirituality as being directly related to religion and images
of God (Moberg 2002; lannaccone and Klick 2003; Eldred 2005; Rotzetter 2007; Ligo 2016;

Renz 2016). Understood in these terms, the spiritual aspect is recognised as an essential part



of religious life and, as a transcendental dimension, covers all facets of religion. This research
project, however, is based on a perception of spirituality that is primarily founded on the social
sciences and has been tested and verified many times in social science and religious studies
research, particularly in the field of psychology of religion. Based on this wide interpretation,
spirituality can be defined as a naturally intrinsic strength of human nature, which imparts a
feeling of belonging and of the purpose and significance of life. Building on this definition,
spirituality can also be defined as a neutral concept without reference to religion, values or
ethics (Klerk 2005; Rima 2016) or as a model with no reference to religion but related to ethics
(Zohar and Marshall 2004; Lillard and Ogaki 2005).

A wide interpretation of spirituality ensures the identification of intercultural and interreligious
connotations and is discussed in modern religion and ethics lessons across all denominati-
ons and religions. In these lessons, common perceptions of spirituality are considered such
as self-transcendence, world-transcendence, mindfulness, being connected to others and
the world, and perceptions of God or of higher powers. Spiritual practice in the form of reli-
gious practices and rituals is also considered here and recorded in the interview instrument
by using established scales. The concept of spirituality as interpreted in humanistic sciences
was a conscious choice for this research project. This is namely the only way to discuss the
findings not only from the perspective of Christian theology, but also from other practical phi-
losophical and theological views that aim to explain meaning. A main reason for the choice
was that religion and spirituality have taken on a role of certain stability in social work and
social education (Oxhandler and Pargament 2014; Oxhandler et al. 2015; Dhiman and Rettig
2017; Kolbe and Surzykiewicz 2019; Mahler 2019; Pohl 2019; Rehn 2019).

The research focuses on groups that are particularly vulnerable. This study focuses on two
main strands and consequent or awarded projects funded by third parties. Firstly, spiritual
aspects will be analysed as key reference variables for assessing individual and social attri-
butes of the quality of life for people of all ages and in specific life situations (e.g. refugees)
as an indicator of social participation. Secondly, the research interest is aimed at examining
the foundation for inclusive skills in children in various school settings. The second main re-
search topic is closely linked to Mr Simon W. Kolbe’s PhD project and is described in more

detail below.



Within the project, a primarily sociological objective emerged to explore “inclusive competen-
ces in children, which more closely examines psychosocial resources in relationship to reli-
gious spiritual aspects, however. The factor of spirituality is particularly examined, especially

with respect to its facilitative role.

Although the attitudes and skills of teaching staff or the families of affected children are often
investigated, (Peck et al. 2004; Forlin 2010; Sharma et al. 2012; van Weelden and Whipple
2014; Langner 2015; Hunt and Goetz 2016; Zurbriggen et al. 2017; Schwab 2018), skills-ori-
ented research approaches for children and young people are structurally under-represented.
However, the situation of individuals from marginalised and vulnerable groups, particularly
those in the lower age groups, can be described as a “need for inclusion” (Gilliam 2005; Theu-
nissen and Schirbort 2010; Hennemann et al. 2012; Schwab and Fingerle 2013; Fegert and
Schepker 2014; Manske 2014; Goth and Severing 2015; Grosche 2015; Schwab and Seifert
2015; Wiedebusch et al. 2015; Becker 2016; Lindmeier 2017; Ulbrich 2017).

The primary target group for investigation comprises children and young people because the
wide-ranging discourse on inclusion takes place at the level of children and young people as
participants, and as those affected (Hennemann et al. 2012; Lelgemann et al. 2012; Holtmann
2015; Manske 2014; Warnke 2015; Wiedebusch et al. 2015). Moreover, religion and spirituali-
ty take on an existential role for children and young people in special life circumstances in the
areas of quality of life, coping and resilience (Poston and Turnbull 2004; Hart and Ailoae 2007;
Hart 2010; Holder et al. 2010; Zhang 2010; Freudenreich 2011; Zhang and Wu 2012; Gontard
2013; Zhang 2013; Wertgen 2014; Harris 2015).

Children are perceived as active and receptive participants in processes of inclusion (Essa et
al. 2008; Thoms and Boban 2013; Bebetsos et al. 2014; Kuhl et al. 2015; Booth et al. 2016;
Diamond et al. 2016; Evans et al. 2016; Iglesias 2017; Kobelt-Neuhaus 2017). Until now, the
specific skills required in order to recognise, articulate and describe inclusive processes and

needs in oneself and others have not been given attention or have only been expressly ob-
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served in children (Lelgemann et al. 2012; Zimpel 2012; Bebetsos et al. 2013; Ziemen 2013).
The central question of the PhD dissertation project is therefore, which abilities and skills help
children to shape, recognise and realize inclusive processes. In addition, the facilitative role of
spiritual and religious needs and resources of the target group will be examined.

It is assumed that there is a close relationship between inclusive competences and people’s
emotional, social, intercultural and religious and spiritual attributes or abilities and skills and
that these abilities enable people to perceive inclusive needs and situations and decide how
to act accordingly. Children with inclusive skills can recognise and express their own social
and emotional needs as well as those of others. They use their own abilities and skills to be
able to experience equal participation themselves in various settings, and to give others sup-
port in accessing these settings or receiving such help. Inclusive competence is based on the
factors of perception, recognition, knowledge of discrimination and exclusion and the search
for possible solutions by employing inclusive processes. Religion and spirituality will also be

investigated in terms of their facilitative role.

The research is based on a conceptual understanding that sees competences as the abilities
and skills possessed by an individual to develop, apply and reflect on solution strategies and
potential courses of action relating to specific circumstances and problem areas. A complex
interaction exists here between personal predisposition and environmental factors (Weinert
2001; Heyse and Erpenbeck 2004; Gnahs 2007; Frank and lller 2013). The development and
expression of competences requires a mutual dependency between the factors of parents
and family, people who have a professional, educational relationship to children, and the
children themselves (Alt et al. 2008; Bertram 2008). This phenomenon can be described as
a triangular reciprocal interdependence matrix of competence development and forms the

basis of the research design.

The model of inclusive competences is based on the circular three level model of social com-
petences by Malti and Perren (2014, 2016). The model is based on the assumption that within
an acquisition process, mutually supportive aspects of competence acquisition take place in
a circular fashion. The first level describes intrapsychic processes that influence observable

social behaviour on an emotional, cognitive and motivational level. The second level can be
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divided into self-centred behaviour (helping oneself) and behaviour towards others (helping
others). The psychosocial adaptations that follow on the third level have both a direct and
indirect effect on the quality, intensity and frequency of social relationships and on subjective
well-being and health. The circularity exists first of all in dependent processes of adaptation
on intermediary levels of the existing model and secondly, in the influence of the formats of
adaptation on the other respective levels (Malti and Perren 2008; Malti and Buchmann 2010;

Bayard et al. 2014; Malti and Perren 2016).

The conceptional construction of inclusive competences does not constitute a new develop-
ment of a unique complex of themes. The aim is rather to analyse which range of skills these
competences are compiled from and which areas complete the construct. It is believed that
the areas of social, emotional, intercultural, spiritual and interreligious competence act as
dimensions of reference. Analogous to the model described above, circularity is adopted and
supplemented in the model of inclusive competences. Consequently, a three-dimensional
circular “process model of inclusive competences® can be outlined, which is supplemented

by the further facilitating element of spirituality. The following concept has been developed:

D1 - Inclusive Sensibility: the first dimension describes “inclusive sensibility* as intrapsychic
processes and fundamental capabilities such as the elements of perception of one’s own in-
clusion in school, views and attitudes to inclusion and an available repertoire of mindfulness.
D2 - Inclusive Performance: the second dimension contains self-centred behaviour (helping
oneself) and behaviour towards others (helping others) that can be observed in terms of per-
formance, or behavioural components that represent the core aspects of inclusive competen-
ces and abilities to act religiously.

D3 - Quality of Inclusion: in the third dimension, effects on the levels of quality of life, sub-
jective well-being and the quality of inclusion (i.e. manifestation of social isolation) represent

outcomes or psychosocial adaptation processes.

A four-phase multi-method design was developed for the acquisition and testing of the model
of inclusive competences: I. Conceptional identification and definition of the inclusive com-

petences; Il. Operationalisation of the inclusive competences following evaluation of multi-
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professional focus group interviews with children and their family members and teachers; lll.
Analyse and creation of an appropriate measurement tool for predictors of inclusive compe-
tence in a measurement scale specifically for inclusive competences (=SIC); IV. Field study for
the acquisition and testing of a model of inclusive competences and the “Scale of Inclusive

Competences*” (SIC).

It was possible to present a questionnaire after completing phases | and lll. Phase IV was
designed as a field study. In this phase, the methodology and design were tailored to each
respective subject group, in order to ensure the highest possible data quality. The evaluation
aimed to analyse ranges of spiritual competences and inclusive competences in conjunction
with religious aspects and mechanisms of mindfulness. By employing appropriate concep-
tional and methodological approaches (such as triangulation, moderator analyses) to ana-
lyse the results, the validity of the scale of inclusive competences should be tested and then
modified. This forms the basis of the analysis and identification of individual psychological
and spiritual resources for inclusive competences. Subsequently, fundamental premises for

potential applications in relevant competence training programmes will be discussed.

Refugees and their Spirituality

Refugees are often very religious and express corresponding needs and concerns. Religious
and spiritual opportunities and guidance can help refugees to muster their inner strengths,
become motivated and give their actions a sense of purpose. By doing this, they can improve
their quality of life and support processes of integration (Abu-Raiya et al. 2016; Freise 2017;
Pirner 2017; Kolbe and Surzykiewicz 2019).

To investigate these aspects, almost 800 refugees (=763, 14-67 years of age, average age
27.9 years, 524 male/198 female) in Germany were interviewed in a comprehensive study
involving researchers from the Katholische Universitat Eichstétt (Catholic University of Eich-
statt), the private University of Witten/Herdecke and the Katholische Stiftungshochschule
(Catholic Foundation University) in Munich. The results substantiated the usefulness of an

optional religious/spiritual orientation of socio-pedagogical and supporting disciplines. The
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available results made it possible to show that by taking into account spiritual needs and by
triggering religiously-based coping strategies, a positive contribution can be made to the life
satisfaction of refugees (Surzykiewicz and Maier 2020).

The results of the conducted study provide a foundation or accompanying research for fur-
ther approaches and projects, for example, a focus on groups of older test subjects or speci-
fic vulnerable groups. The results were and will be prepared for use by a variety of educational
disciplines, but will also be made available to a wide audience from among experts, politics
and the voluntary sector. The aim is to present the results as conceptional implementation
options for the respective disciplines to use in practice. As an example, suggestions for social
work in the area of flight and migration were presented, possible actions discussed (Kleibl et
al. 2017; Kolbe and Surzykiewicz 2019) and international examples considered (Balzer and
Kolbe 2019; Giebel and Kolbe 2019). Particularly in the area of voluntary help for refugees, lin-
guistic support was produced for voluntary staff and other “non-academic” audiences (Kolbe
2019c, 2019d; Kolbe and Hagsbacher 2020). Furthermore, initial recommendations for advi-
sing refugees with regard to the corona crisis were published (Eyselein and Kolbe 2020).

In addition, it was possible to use the findings and approaches in an international project to
support other research endeavours and, consequently, to identify targeted integration re-
sources for victims of human trafficking with the purpose of sexual exploitation (Project IN-
TAP = Intersectional Approach to the Process of Integration in Europe for Survivors of Human
Trafficking; refer to https://intap-europe.eu). In the course of this work, several publications
were produced such as the recently published research project report (Blécher et al. 2020),
which was the subject of academic consultation and co-edited by the publishing body. In
2020, a handbook for social workers will also follow and further publications are planned or

are currently being published.

Spirituality and Trisomy 21

Within the scope of the research project presented here, a specific focus was established
on the research into spiritual/religious functions in people who find themselves in special life
circumstances in the areas of integration and inclusion work. Spirituality was also analysed
here as an important resource for the well-being of different groups of people with intellectual

disabilities. The focus was on people with trisomy 21 and their religious and spiritual needs.

11



There is currently only little known research in this area. The contribution made here presents
a brief overview of the relevant research results and demonstrates, on the basis of this study,
the role played by spirituality in safeguarding the quality of life for people with Down’s syn-
drome. The study was able to prove the inclusion-related relevance of the religious needs of
the test subjects (n=58, 16-55 years of age, average age 27.53 years, 29 male/29 female) in
the network of relationships between subjective well-being, forms of expression of spirituality
and spiritual needs (Surzykiewicz and Kolbe 2018). Other studies were therefore also replica-
ted (BUssing et al. 2017). The relevance of these results will be discussed in the context of the

right to social participation and social inclusion.

Adoption and Implementation of the ICF in Poland

A new project is dedicated to the ICF, the so-called International Classification of Functiona-
lity, Disability and Health. This project considers causes of interference due to environmental
factors and subjective aspects, which are not always covered by other instruments. The ICF
has been so designed to associate the entire spectrum of a person‘s functionality with a cer-
tain state of health. The international application of the ICF has been highlighted as advan-
tageous for the overall approach to functional characteristics. It provides the language and
framework to use a uniform and standardised format to describe health and health-related
conditions. The project, which began in March 2020, extends the previous research projects
by providing a further international determinant. Through the development of a suitable con-
cept of the ICF for Poland, the difficulties in practical application in standardised, routine
clinical processes become clear. As a consequence, exemplary educational systems can be
optimised and necessary adjustments made in processes and legal/ethical frameworks. Wit-
hin the scope of this project, experiences that have been tried and tested in practice and are
held in international databases will be analysed and consulted on, in addition to best practice
approaches. The scientific work process comprises various preliminary empirical studies and
systematic international expert consultations, in order to decide which ICF categories should

be adopted in the brief and extensive ICF core statements.
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Inclusion and the Acquisition of Competence in Extracurricular Settings

Within the scope of the field study, an existing case example of a leisure activity found in youth
work (as well as other areas) was conceptionally analysed and adapted — an inclusive cooking
session. In addition, further findings from intercultural and other inclusive cooking workshops
with refugees and people with disabilities were collected. The analyses were published (Kolbe
2019a, 2019b) and discussed by Martin in a review of the extracurricular practical suitability
of the teaching/learning approach “Learning by Teaching® (Martin 2018). These measures will

continue to be monitored, extended and put into practice.

The future outlook includes both the well-founded further development of the systematic ana-
lysis of theory and research, and the implementation of these findings in the form of formats
of applied practice, training programmes and networking in the sense of broad and producti-

ve theory/practice networks.

13



Abu-Raiya, Hisham; Pargament, Kenneth I.; Krause, Neal (2016): Religion as problem, religion as
solution: religious buffers of the links between religious/spiritual struggles and well-being/mental
health. In: Quality of life research: an international journal of quality of life aspects of treatment,
care and rehabilitation 25 (5), S. 1265-1274. DOI: 10.1007/s11136-015-1163-8.

Alt, Christian; Lange, Andreas; Huber, Johannes (2008): Kinder, ihre Freunde, ihre Véter: Be-
ziehungen zu anderen als Aspekt kindlichen Wohlbefindens. In: Hans Bertram (Hg.): Mittelmal3
fur Kinder. Der UNICEF-Bericht zur Lage der Kinder in Deutschland. Mcnchen: Beck (Beck‘sche
Reihe, 1790), S. 167-192.

Auernheimer, Georg (2013): Interkulturelle Kompetenz und pddagogische Professionalitéat. Wies-
baden: VS Verlag fiur Sozialwissenschaften.

Auernheimer, Georg (2014): Interkulturelle Kommunikation, mehrdimensional betrachtet, mit Kon-
sequenzen fr das Verstdndnis von interkultureller Kompetenz. In: Gudrun Wansing und Manuela
Westphal (Hg.): Behinderung und Migration. Inklusion, Diversitét, Intersektionalitat. Wiesbaden:
Springer VS, S. 37-70.

Baldacchino, D.; Draper, P. (2001): Spiritual coping strategies: a review of the nursing re-
search literature. In: Journal of Advanced Nursing 34 (6), S. 833-841. DOI: 10.1046/).1365-
2648.2001.01814.x.

Balzer, Nicole; Kolbe, Simon (2019): Soziale Arbeit in Jordanien. Eine historisch-systematische
Analyse der Strukturen von Profession, Wissenschaft und Praxisfeldern. Hg. v. Zentrum Flucht
und Migration (online). Katholische Universitét Eichstétt-Ingolstadt; Lehrstuhl Sozialpddagogik.
Online verfagbar unter https.//www.ku.de/fileadmin/190813/forschung/2019_Balzer_Kolbe-So-
Ziale-Arbeit-in-Jordanien.pdf, zuletzt geprdft am 19.04.2020.

Bartosch, Ulrich; Schreiber, Waltraud, Thomas, Joachim (2018): Freisinger Erkidrung. In: Ulrich
Bartosch, Waltraud Schreiber und Joachim Thomas (Hg.): Inklusives Leben und Lernen in der
Schule. Bad Heilbronn: Klinkhardt Verlag, S. 17-18.

Bayard, Sybille; Malti, Tina; Buchmann, Marlis (2014): Prosoziales Verhalten in Kindheit und Ado-
leszenz. In: Zeitschrift fir Entwicklungspsychologie und Péddagogische Psychologie 46 (3), S.
145-154. DOI: 10.1026/0049-8637/2000113.

Bebetsos, Evangelos; Derri, Vasiliki; Filippou, Filippos; Zetou, Eleni; Viernadakis, Nikolaos (2014):
Elementary School Children‘s Behavior towards the Inclusion of Peers with Disabilities, in Main-

14



stream Physical Education Classes. In: Procedia - Social and Behavioral Sciences 1562, S. 819—
823. DOI: 10.1016/].sbspro.2014.09.327.

Bebetsos, Evangelos; Derri, Vassiliki; Zafeiriadis, Stratos; Kyrgiridis, Pavios (2013): Relationship
among Students’ Attitudes, Intentions and Behaviors towards the Inclusion of Peers with Disabili-
ties, in Mainstream Physical Education Classes. In: International Electronic Journal of Elementary
Education 5 (3), S. 233-248. Online verfugbar unter https.//iejee.com/index.php/IEJEE/article/
view/24/24, zuletzt gepruft am 02.08.2017.

Becker, Uwe (2016): Die Inklusionsltige. Behinderung im flexiblen Kapitalismus. 2. unverdnderte
Auflage. Bielefeld: transcript (X-Texte).

Bertram, Hans (Hg.) (2008): Mittelmal3 fir Kinder. Der UNICEF-Bericht zur Lage der Kinder in
Deutschland. Deutsches Komitee far UNICEF. Mdnchen: Beck (Beck‘sche Reihe, 1790).

Bischoff, Anne; Menke, Ricarda, Madeira Firmino, Nadine; Sandhaus, Mareike; Ruploh, Brigitte;
Zimmer, Renate (2012): Sozial-emotionale Kompetenzen. Férdermdglichkeiten durch Spiel und
Bewegung: Niederséchsisches Institut fur frihkindliche Bildung und Entwicklung (Nifbe-Themen-
heft, Nr. 12). Online verflugbar unter https.//www.nifbe.de/images/nifbe/Infoservice/Downloads/
Themenhefte/Sozial-emotionale_Kompetenzen_online.pdf, zuletzt geprift am 19.04.2020.

Blair, Kimberly A.; Denham, Susanne A.; Kochanoff, Anita; Whipple, Beth (2004): Playing it cool.
Temperament, emotion regulation, and social behavior in preschoolers. In: Journal of School
Psychology 42 (6), S. 419-443. DOI: 10.1016/}.jsp.2004.10.002.

Blécher, Jessica; Eyselein, Luisa; Shrum, Justin, Wells, Anja (2020): Intersectional Approach to
the Process of Integration in Europe for Nigerian Survivors of Human Trafficking: Strengthening
Opportunities and Overcoming Hindrances. Publication of the AMIF-funded INTAP project. Hg. v.
Jessica Blécher, Luisa Eyselein, Justin Shrum, Anja Wells und Simon Kolbe. Online verflgbar un-
ter https.//intap-europe.eu/wp-content/uploads/2020/04/Research_Report_Final_2020-03-31_
P125.pdf, zuletzt geprdft am 19.04.2020.

Boer, Heike de (2008): Bildung sozialer, emotionaler und kommunikativer Kompetenzen: ein kom-
plexer Prozess. In: Carsten Rohlfs, Marius Harring und Christian Palentien (Hg.): Kompetenz-
Bildung. Soziale, emotionale und kommunikative Kompetenzen von Kindern und Jugendlichen.
Wiesbaden: VS Verlag fir Sozialwissenschaften / GWV Fachverlage GmbH Wiesbaden, S. 19-38.

Boer, Heike de (2011): Bildung sozialer, emotionaler und komunikativer Kompetenzen. ein kom-
plexer Prozess. In: Carsten Rohlfs (Hg.): Bildungseinstellungen. Schule und formale Bildung aus
der Perspektive von Schilerinnen und Schulern. Zugl.:Bremen, Univ., Habil.-Schr., 2010. 1. Aufl.

15



Wiesbaden: /S Verlag fur Sozialwissenschaften, S. 19-34.

Booth, Tony; Ainscow, Mel; Kingston, Denise (2016): Index fur Inklusion in Kindertageseinrich-
tungen. Gemeinsam leben, spielen und lernen: Handreichung far die Praxis. Fur den Gebrauch
in Deutschland Uberarbeitete Fassung des ,Index for inclusion. Developing play, learning und
participation in early years and childcare®, 4., erweiterte und Uberarbeitete Auflage. Frankfurt am
Main: Gewerkschaft Erziehung und Wissenschaft (Jugendhilfe und Sozialarbeit).

Boral, Sengul; David, Matthias; Borde, Theda (2011): Zur Bedeutung von Diversity-Kompetenz
in der Gesundheitsforschung und -versorgung von Frauen am Beispiel &lterer Migrantinnen aus
der Turkei. In: Eva van Keuk (Hg.): Diversity. Transkulturelle Kompetenz in klinischen und sozialen
Arbeitsfeldern. 1. Aufl. Stuttgart: Kohlhammer (Klinische Praxis), S. 180-187.

Béttinger, Traugott (2016): Inklusion. Gesellschaftliche Leitidee und schulische Aufgabe. 1. Auf-
lage. Stuttgart: Verlag W. Kohlhammer (Inklusion praktisch, Band 1).

Brokamp, Barbara (2016): AnStiften zur Inklusion: Impulse fir eine zivilgesellschaftliche Verant-
wortungstubernahme. In: Markus Ottersbach, Andrea Platte und Lisa Rosen (Hg.): Soziale Un-
gleichheiten als Herausforderung far inklusive Bildung. Wiesbaden: Springer VS (Interkulturelle
Studien), S. 331-347.

Bussing, Arndt; Broghammer-Escher, Silke;, Baumann, Klaus; Surzykiewicz, Janusz (2017):
Aspects of Spirituality and Life Satisfaction in Persons With Down Syndrome. In: Journal of Disa-
bility & Religion 21 (1), S. 14-29. DOI: 10.1080/23312521.2016.1270179.

Bussing, Arndt; Recchia, Daniela;, Koenig, Harold; Baumann, Klaus,; Frick, Eckhard (2018): Factor
Structure of the Spiritual Needs Questionnaire (SpNQ) in Persons with Chronic Diseases, Elderly
and Healthy Individuals. In: Religions 9 (1), S. 13. DOI: 10.3390/rel90710013.

Bdssing, Arndt; Rodrigues Recchia, Daniela; Surzykiewicz, Janusz; Baumann, Klaus (2016): Aus-
drucksformen der Spiritualitédt bei Schilern und jungen Erwachsenen. In: Spiritual Care 5 (4), S.
25. DOI: 10.1515/spircare-2016-0126.

Chen, Hsing-Chia; Chan, Sally Wai-Chi; Yeh, Tzu-Pei; Huang, Yao-Hui; Chien, I-Chia; Ma, Wei-
Fen (2019): The Spiritual Needs of Community-Dwelling Older People Living With Early-Stage
Dementia - A Qualitative Study. In: Journal of nursing scholarship : an official publication of Sigma
Theta Tau International Honor Society of Nursing 51 (2), S. 1567-167. DOI: 10.1111/jnu.12454.

Cherry, K.; Stanko, K.; Sampson, L.; Galea, S.; Marks, L. (2018): Spirituality, Humor, and Resi-

lience after Natural and Technological Disasters. In: Innovation in Aging 2 (suppl_1), S. 281-282.
DOI: 10.1093/geroni/igy023. 1040.

16



Currier, Joseph M.; Holland, Jason M., Drescher, Kent D. (2015): Spirituality Factors in the Pre-
diction of Outcomes of PTSD Treatment for U.S. Military Veterans. In: JOURNAL OF TRAUMATIC
STRESS 28 (1), S. 57-64. DOI: 10.1002/jts.21978.

Deutsche Bischofskonferenz (2012): Inklusive Bildung von jungen Menschen mit Behinderun-
gen in Katholischen Schulen in freier Trdgerschaft. Empfehlung der Kommission flr Erziehung
und Schule der Deutschen Bischofskonferenz. Hg. v. P. Dr. Hans Langenddrfer SJ und Sekretér
der Deutschen Bischofskonferenz. Bonn. Online verfagbar unter https.//www.erzbistum-koeln.
de/export/sites/ebkportal/kultur_und_bildung/schulen/katholische_freie_schulen/schulmagazin/.
content/.galleries/downloads/Inklusive-Bildung.pdf, zuletzt gepriift am 18.04.2020.

Deutsche Unesco-Kommission (1994): Die Salamanca Erkldrung und der Aktionsrahmen zur Pé&-
dagogik far besondere Bedlrfnisse. Angenommen von der Weltkonferenz ,Pédagogik fir be-
sondere BedUrfnisse: Zugang und Qualitat” Salamanca, Spanien, 7. - 10. Juni 1994. Salamanca,
Spanien. Online verfagbar unter https.//www.unesco.de/sites/default/files/2018-03/1994 _sala-
manca-erklaerung.pdf, zuletzt geprdft am 27.12.2017.

Deutsche Unesco-Kommission (2006): Ubereinkommen Uber Schutz und Férderung der Vielfalt
kultureller Ausdrucksformen. Magna Charta der Internationalen Kulturpolitik. Unter Mitarbeit von
Christine M. Merkel, Agnes Charlotte Frey und Katharina Raasch. Deutsche Unesco-Kommis-
sion. Bonn. Online verfligbar unter http.//web.archive.org/web/20140724005414/http.//www.
unesco.de/fileadmin/medien/Dokumente/Bibliothek/Broschuere_Uebereinkommen_kulturelle_
Vielfalt.pdf, zuletzt geprift am 19.04.2020.

Deutsche Unesco-Kommission (2010): Inklusion: Leitlinien fir die Bildungspolitik. 2. Aufl. Unter
Mitarbeit von Barbara Malina und Carolin Busch. Bonn.

Deutsche Unesco-Kommission (2014a): Inklusion: Leitlinien far die Bildungspolitik. 3. Auflage.
Unter Mitarbeit von Katja Rémer, Barbara Malina, Charlotte Beck, Sarah Kraus, Sabine Luft und
Sonja Mdhlenfeld. Bonn.

Deutsche Unesco-Kommission (2014b): Bonner Erkldrung zur Inklusiven Bildung in Deutschland.
Deutsche UNESCO-Kommission e. V. Bonn. Online verfugbar unter https://www.unesco.de/
sites/default/files/2018-05/2014_L eitlinien_inklusive_Bildung.pdf, zuletzt gepraft am 19.04.2020.

Dhiman, Leonie; Rettig, Hanna (Hg.) (2017): Spiritualitdt und Religion: Perspektiven fur die Soziale
Arbeit. 1. Auflage. Weinheim, Basel: Beltz Juventa.

Diamond, Karen E.; Hestenes, Linda L.; Carpenter, Ellen S.; Innes, Fiona K. (2016): Relation-
ships Between Enrollment in an Inclusive Class and Preschool Children’s Ideas about Peop-
le with Disabilities. In: Topics in Early Childhood Special Education 17 (4), S. 520-536. DOI:

17



10.1177/0271121497017004089.

Débert, Hans; Weishaupt, Horst (2013): Inklusive Bildung professionell gestalten. Situationsana-
lyse und Handlungsempfehlungen. 1. Aufl. Mdnster: Waxmann.

Dorn, Christina; Spindler, Gabriela; Kullik, Angelika; Petermann, Franz, Barnow, Sven (2013): Er-
fassung von Emotionsregulationsstrategien — eine Ubersicht. In: Psychologische Rundschau 64
(4), S. 217-227. DOI: 10.1026/0033-3042/a000176.

D*Zurilla, Thomas J.; Nezu, Arthur M. (1990): Development and Preliminary Evaluation of the Social
Problem-Solving Inventory. In: Psychological Assessment 2 (2), S. 1566—-163. DOI: 10.1037/1040-
3590.2.2.156.

Ekas, Naomi V.; Whitman, Thomas L.; Shivers, Carolyn (2009): Religiosity, spirituality, and socioe-
motional functioning in mothers of children with autism spectrum disorder. In: Journal of autism
and developmental disorders 39 (5), S. 706-719. DOI: 10.1007/s10803-008-0673-4.

Eldred, Kenneth A. (2005): God is at Work: Regal Books Ventura, CA.

Essa, Eva L.; Bennett, Patrick R.; Burnham, Melissa M.; Martin, Sally S.; Bingham, Ann; Allred,
Keith (2008): Do Variables Associated With Quality Child Care Programs Predict the Inclusion of
Children With Disabilities? In: Topics in Early Childhood Special Education 28 (3), S. 171-180.
DOI: 10.1177/0271121408324447.

Evans, lan M.; Salisbury, Christine L.; Palombaro, Mary M.; Berryman, Jennifer; Hollowood, Tia
M. (2016): Peer Interactions and Social Acceptance of Elementary-Age Children with Severe Di-
sabilities in an Inclusive School. In: Journal of the Association for Persons with Severe Handicaps
17 (4), S. 205-212. DOI: 10.1177/154079699201700401.

Exline, Julie J.; Hall, Todd W.; Pargament, Kenneth I.; Harriott, Valencia A. (2017): Predictors of
growth from spiritual struggle among Christian undergraduates: Religious coping and percepti-
ons of helpful action by God are both important. In: The Journal of Positive Psychology 12 (5), S.
5071-508. DOI: 10.1080/17439760.2016.1228007.

Eyselein, Luisa; Kolbe, Simon (2020): Eine Krise in der Krise. Hg. v. Fltichtling - Magazin far multi-
kulturellen Austausch (Online Magazin, Hamburg). Online verflgbar unter https://www.fluecht-
ling-magazin.de/2020/04/16/eine-krise-in-der-krise/, zuletzt geprift am 18.04.2020.

Fegert, J6rg M.; Schepker, Renate (2014): Ambivalenzen um die Inklusion. In: Zeitschrift fir Kin-
der- und Jugendpsychiatrie und Psychotherapie 42 (5), S. 297-299. DOI: 10.1024/1422-4917/
a000305.

Forlin, Chris (2010): Inclusion. Identifying potential stressors for reqular class teachers. In: Educa-

18



tional Research 43 (3), S. 235-245. DOI: 10.1080/00131880110081017.

Frank, Stephen; lller, Carola (2013): Kompetenzorientierung — mehr als ein didaktisches Prinzip.
In: REPORT - Zeitschrift fir Weiterbildungsforschung 36 (4), S. 32-44.

Freise, Josef (2017): Religionssensibilitét in der Arbeit mit gefltichteten Menschen. In: Luise Hart-
wig, Gerald Mennen und Christian Schrapper (Hg.): Handbuch Soziale Arbeit mit gefliichteten
Kindern und Familien. 1. Auflage. Weinheim, Basel: Beltz Juventa, S. 370-376.

Freudenreich, Delia (2011): Spiritualitidt von Kindern - Was sie ausmacht und wie sie padagogisch
geférdert werden kann. Forschungsbericht tber die psychologische und péddagogische Diskus-
sion im anglophonen Raum. Zugl.: Dortmund, Techn. Univ., Diss., 2009. Kassel: Kassel Univ.
Press (Beitrdge zur Kinder- und Jugendtheologie, 10). Online verflgbar unter https://www.uni-
kassel.de/upress/online/frei/978-3-86219-126-0.volltext.frei.pdf, zuletzt geprift am 19.04.2020.

Freund, Henning (2017): Kultursensibler Umgang mit religisen Klienten in der Psychotherapie.
In: Spiritual Care 6 (1), S. 59. DOI: 10.1515/spircare-2016-0186.

Giebel, Cecilia; Kolbe, Simon (2019): Al Zataari - From a Refugee-Camp to a Refugee-City? Hg.
v. Zentrum Flucht und Migration (online). Katholische Universitat Eichstétt-Ingolstadt; Lehrstuhl
Sozialpddagogik. Online verflgbar unter https://www.ku.de/fileadmin/190813/forschung/2019_
Giebel_Kolbe_Al-Zataari.pdf, zuletzt geprdft am 19.04.2020.

Gilliam, Walter S. (2005): Prekindergarteners Left Behind: Expulsion Rates in State Prekindergar-
ten Programs. Foundation for Child Development; A.L. Mailman Foundation; Schott Foundation
for Public Education. In: FCD Policy Brief Series (3).

Gnahs, Dieter (2007): Kompetenzen - Erwerb, Erfassung, Instrumente. Bielefeld: Bertelsmann
(Studientexte fur Erwachsenenbildung).

Gontard, Alexander von (2013): Spiritualitéat von Kindern und Jugendlichen. Allgemeine und psy-
chotherapeutische Aspekte. 1. Aufl. Stuttgart: Kohlhammer.

Goth, Gunther G.; Severing, Eckart (Hg.) (2015): Berufliche Ausbildung junger Menschen mit
Behinderung. Inklusion verwirklichen. Strategien, Instrumente, Erfahrungen. Forschungsinstitut
Betriebliche Bildung. 1. Aufl. Bielefeld: Bertelsmann W. Verlag (Wirtschaft und Bildung, 70).

Greliff, Samuel;, Kretzschmar, André; Leutner, Detlev (2014): Problemldsen in der Pddagogischen
Psychologie. In: Zeitschrift fir Pddagogische Psychologie 28 (4), S. 161-166. DOI: 10.1024/1010-
0652/a000140.

Grosche, Michael (2015): Was ist Inklusion? In: Poldi Kuhl, Petra Stanat, Birgit Lutje-Klose, Cor-

19



nelia Gresch, Hans Anand Pant und Manfred Prenzel (Hg.): Inklusion von Schilerinnen und Schui-
lern mit sonderpddagogischem Férderbedarf in Schulleistungserhebungen. Wiesbaden: Springer
Fachmedien Wiesbaden, S. 17-39.

Gut, Janine; Reimann, Giselle; Grob, Alexander (2012): Kognitive, sprachliche, mathematische
und sozial-emotionale Kompetenzen als Pradiktoren spéterer schulischer Leistungen. In: Zeit-
schrift fur Pddagogische Psychologie 26 (3), S. 213-220. DOI: 10.1024/1010-0652/a000070.

Harris, Kathleen I. (2015): Children’s spirituality and inclusion. Strengthening a child’s spirit with
community, resilience and joy. In: International Journal of Children‘s Spirituality 20 (3-4), S. 161—
177. DOI: 10.1080/1364436X.2015.1086728.

Hart, Tobin (2010): The Secret Spiritual World of Children: New World Library.

Hart, Tobin; Ailoae, Catalin (2007): Spiritual Touchstones. Childhood Spiritual Experience in the
Development of Influential Historic and Contemporary Figures. In: Imagination, Cognition and
Personality 26 (4), S. 345-359. DOI: 10.2190/IC.26.4.e.

Heintzman, Paul (2020): Empirical research on leisure and spiritual well-being: concep-
tualisation, measurement and findings. In: Leisure Studies 39 (1), S. 146-155. DOI:
10.1080/02614367.2019.1684981.

Helmsen, Johanna,; Petermann, Franz (2010): Soziale Informationsverarbeitung bei kérperlich
und relational aggressiven Vorschulkindern. In: Zeitschrift fir Kinder- und Jugendpsychiatrie und
Psychotherapie 38 (3), S. 211-218. DOI: 10.1024/1422-4917/a000034.

Hennemann,; Thomas; Hillenbrand,; Clemens; Franke; Sebastian et al. (2012): Kinder unter erh6h-
ten emotional-sozialen und kognitiven Risiken als Herausforderung fur die Inklusion. Evaluation
einer selektiven PraventionsmalBnahme in der schulischen Eingangsstufe. In: Empirische Sonder-
padagogik (2), S. 129-146.

Hepach, Robert; Vaish, Amrisha; Mdller, Katharina;, Tomasello, Michael (2019): The relation bet-
ween young children‘s physiological arousal and their motivation to help others. In: Neuropsycho-
logia (126), S. 113-119. DOI: 10.1016/j.neuropsychologia.2017.10.010.

Hermann, Dieter; Treibel, Angelika (2013): Religiositét, Wertorientierung und Normakzeptanz - zur
innerfamilidren integrationalen Transmission von Gewalt. In: Dieter Délling und Dirk Baier (Hg.):
Téter, Taten, Opfer. Grundlagenfragen und aktuelle Probleme der Kriminalitdt und ihrer Kont-
rolle. Ménchengladbach: Forum-Verl. Godesberg (Neue kriminologische Schriftenreihe, 114), S.
473-487.

Heyse, Volker; Erpenbeck, John (2004): Kompetenztraining. 64 Informations- und Trainingspro-

20



gramme. 1. Aufl. Stuttgart: Schéffer-Poeschel.

Holder, Mark D.; Coleman, Ben; Wallace, Judi M. (2010): Spirituality, Religiousness, and Hap-
piness in Children Aged 8-12 Years. In: Journal of Happiness Studies 11 (2), S. 131-150. DOI:
10.1007/s10902-008-9126-1.

Holmes, Christopher; Kim-Spoon, Jungmeen (2016): Why are Religiousness and Spirituality As-
sociated with Externalizing Psychopathology? A Literature Review. In: Clinical child and family
psychology review 19 (1), S. 1-20. DOI: 10.1007/s10567-015-0199-1.

Holtmann, Martin (2015): <All inclusive»? Mdglichkeiten und Risiken der schulischen Inklusion aus
Sicht der Kinder- und Jugendpsychiatrie. In: Zeitschrift fur Kinder- und Jugendpsychiatrie und
Psychotherapie 43 (4), S. 227-230. DOI: 10.1024/1422-4917/a0003589.

Hunt, Pam; Goetz, Lori (2016): Research on Inclusive Educational Programs, Practices, and Out-
comes for Students with Severe Disabilities. In: The Journal of Special Education 31 (1), S. 3-29.
DOI: 10.1177/002246699703100102.

lannaccone, Laurence R.; Klick, Jonathan (2003): Spiritual capital: An introduction and literature
review. In: Retrieved April 24, S. 2005.

Iglesias, Mercedes Pascual (2017): Vom Weggehen zum Ankommen - Kinder mit Fluchterfahrung
in der Kita: Von den Hdrden auf dem Wegq ins Bildungssystem. In: Petra Wagner (Hg.): Handbuch
Inklusion. Grundlagen vorurteilsbewusster Bildung und Erziehung. Freiburg: Herder Verlag, S.
139-158.

Ironson, G.; Kremer, H. (2011): Coping, Spirituality, and Health in HIV. In: Susan Folkman (Hg.):
The Oxford handbook of stress, health, and coping. Oxford: Oxford Univ. Press (Oxford library of
psychology), S. 289-318.

Jensen, Keith; Vaish, Amrisha; Schmiadt, Marco F. H. (2014): The emergence of human prosocia-
lity. Aligning with others through feelings, concerns, and norms. In: Frontiers in psychology 5, S.
822. DOI: 10.3389/fpsyg.2014.00822.

José, Marco (2016): Positive Psychologie und Achtsamkeit im Schulalltag. Férderung der Empa-
thie. Wiesbaden: Springer.

Kaiser-Kauczor, Cornelia (2011): Diversity-Kompetenz im Umgang mit Menschen mit Behinde-

rung aus kultursensibler Sicht. In: Eva van Keuk (Hg.): Diversity. Transkulturelle Kompetenz in klini-
schen und sozialen Arbeitsfeldern. 1. Aufl. Stuttgart: Kohlhammer (Klinische Praxis), S. 270-280.

21



Kleibl, Tanja; Kolbe, Simon; Bartosch, Ulrich (2017): Interkonfessionelle Zusammenarbeit als
Méglichkeit und als Notwendigkeit. In: Rauf Ceylan und Michael Kiefer (Hg.): Okonomisierung und
Sékularisierung: Neue Herausforderungen der konfessionellen Wohlfahrtspflege in Deutschland.
Wiesbaden: Springer Fachmedien Wiesbaden, S. 407-427.

Klerk, J. J. de (2005): Spirituality, Meaning in Life, and Work Wellness: A Research Agenda. In:
International Journal of Organizational Analysis 13 (1), S. 64-68. DOI: 10.1108/eb028998&/.
Kobelt-Neuhaus, Daniela (2017): Heterogenitét als Motor fur Bildungsprozesse fir Kinder mit und
Kinder ohne Behinderung. In: Petra Wagner (Hg.): Handbuch Inklusion. Grundlagen vorurteilsbe-
wusster Bildung und Erziehung. Freiburg: Herder Verlag, S. 107-128.

Koenig, Harold G. (2010): Spirituality and mental health. In: International Journal of Applied Psy-
choanalytic Studies 7 (2), 116-122. DOI: 10.1002/aps.239.

Koenig, Harold George (Hg.) (2018): Religion and mental health. Research and clinical applicati-
ons. London: Academic Press.

Kohls, Niko, Sauer, Sebastian (2012): Evaluation der Pilotstudie ,Achtsamkeit an Schulen® (Al-
SCHU®). Hg. v. GRP - Generation Research Program/Humanwissenschaftliches Zentrum. Lud-
wigs-Maximilians-Universitdt Mdnchen. Bad Tolz.

Kolbe, Simon (2019a): Foodcamp - Ein Beitrag zum Kompetenzerwerb in der inklusiven Praxis. In:
Annebelle Pithan und Agnes Wuckelt (Hg.): Miteinander am Tisch. Tische als Ort sozialer Utopien.
Midinster, Westf: Comenius-Institut (Forum fir Heil- und Religionspadagogik, 10), S. 170-184.

Kolbe, Simon (2019b): Inklusive Freizeitangebote als Orte des Kompetenzerwerbes. Wie gemein-
sames Kochen und Essen soziale, emotionale und inklusive Kompetenzen bei Kindern und Ju-
gendlichen férdern kann. In: Schweizerische Zeitschrift fir Heilpddagogik (5-6), S. 33-37. Online
verflgbar unter www.szh-csps.ch/z2019-05-05, zuletzt geprdft am 02.07.20189.

Kolbe, Simon (2019c): Willkommenskultur im Wandel der Zeit. Hg. v. Flichtling - Magazin far
multikulturellen Austausch (Online Magazin, Hamburg). Online verfagbar unter https.//www.flu-
echtling-magazin.de/2019/09/02/willkommenskultur-im-wandel-der-zeit/, zuletzt gepraft am
16.09.2019.

Kolbe, Simon (2019d): Integration — Inklusion? Ein Positionspapier fur einen weiten Inklusionsbe-
griff. Hg. v. Fltichtling - Magazin fur multikulturellen Austausch (Online Magazin, Hamburg). Online
verflgbar unter https://www.fluechtling-magazin.de/wp-content/uploads/2019/10/Integration-
Inklusion_SimonKolbe.pdf, zuletzt geprdft am 19.04.2020.

Kolbe, Simon,; Hagsbacher, Stefanie (2020): Religion und Krisenbewéltigung bei Gefllichteten.
22



Hg. v. Fliichtling - Magazin far multikulturellen Austausch (Online Magazin, Hamburg). Online ver-
figbar unter https://www.fluechtling-magazin.de/wp-content/uploads/2020/03/FluchtundReligi-
on_Kolbe.pdf, zuletzt geprtift am 18.04.2020.

Kolbe, Simon; Surzykiewicz, Janusz (2019): Germany: Social Work with Refugees — some Ans-
wers to Multifactorial Challenges. In: Monika Pfaller-Rott, Andrej Kallay und Doris Béhler (Hg.):
Social Work with Migrants and Refugees. Ostrava (Eris Monographs, 5), S. 70-91.

Kosher, Hanita; Ben-Arieh, Asher (2017): Religion and subjective well-being among children. A
comparison of six religion groups. In: Children and Youth Services Review 80, S. 63-77. DOI:
10.1016/].childyouth.2017.06.049.

Kuhl, Poldi; Stanat, Petra; Lutje-Klose, Birgit; Gresch, Cornelia; Pant, Hans Anand; Prenzel, Man-
fred (Hg.) (2015): Inklusion von Schdlerinnen und Schdlern mit sonderpddagogischem Forderbe-
darf in Schulleistungserhebungen. Wiesbaden: Springer Fachmedien Wiesbaden.

Langner, Anke (2015): Kompetent flr einen inklusiven Unterricht. Eine empirische Studie zu Be-
liefs, Unterrichtsbereitschaft und Unterricht von Lehrerinnen. Wiesbaden: Springer VS.

Lelgemann, Reinhard; Lubbeke, Jelena; Singer, Philipp, Walter-Klose, Christian (2012): Quali-
tatsbedingungen schulischer Inklusion fir Kinder und Jugendliche mit dem Fdérderschwerpunkt
Kérperliche und motorische Entwicklung. Forschungsbericht. Hg. v. LVR-Dezernat Schulen. Ju-
lius-Maximilian-Universitéat Wrzburg. Kéln, Wirzburg.

Ligo, Vivian (2016): Configuring a Christian Spirituality of Work. In: Theology Today 67 (4), S.
441-466. DOI: 10.1177/004057361106700406.

Lillard, Dean R.; Ogaki, Masao (2005): The effects of spiritual capital on altruistic economic beha-
vior. Unpublished Research Proposal. Cornell University and Ohio State University.

Lindmeier, Bettina (2017): Sonderpddagogische Professionalitéat und Inklusion. In: Christian Lind-
meier und Hans Weil3 (Hg.): Pddagogische Professionalitédt im Spannungsfeld von sonderpéd-
agogischer Forderung und inklusiver Bildung. Weinheim: Beltz Juventa (Sonderpddagogische
Forderung heute, 1. Beiheft (2017)), S. 51-77.

Lloyd, Shannon; Hértel, Charmine (2010): Intercultural competencies for culturally diverse work
teams. In: Journal of Managerial Psych 25 (8), S. 845-875. DOI: 10.1108/02683941011089125.
Luong, Minh Tam (2018): Achtsamkeit und MuBe in der Schule. Eine Mixed Methods-Studie zu
den Auswirkungen einer achtsamkeitsbasierten Intervention. Albert-Ludwigs-Universitat Freiburg
im Breisgau. Wirtschafts- und Verhaltenswissenschaftliche Fakultét.

23



Mabhler, Roland (2019): Spiritualitdt und Professionalitdt am Beispiel der christlichen Sozialen Ar-
betit. In: Spiritual Care 8 (2), S. 141-148. DOI: 10.1515/spircare-2018-0088.

Malti, Tina; Buchmann, Marlis (2010): Die Entwicklung moralischer Emotionen bei Kindergarten-
kindern. In: Praxis der Kinderpsychologie und Kinderpsychiatrie 59 (7), S. 545-560.

Malti, Tina; Perren, Sonja (Hg.) (2008): Soziale Kompetenz bei Kindern und Jugendlichen. Ent-
wicklungsprozesse und Férderungsmaglichkeiten. 1. Aufl. Stuttgart: Kohlhammer (Entwicklungs-
psychologie).

Malti, Tina; Perren, Sonja (Hg.) (2016): Soziale Kompetenz bei Kindern und Jugendlichen. Ent-
wicklungsprozesse und Forderungsmdaglichkeiten. 2., tberarbeitete und erweiterte Auflage. Stutt-
gart: Verlag W. Kohlhammer.

Manske, Christel (2014): Inklusion - alle erfolgreich unterrichten. Auch Kinder mit Down-Syndrom
brauchen einen Schulabschluss. Braunschweig: Westermann (Praxis Pédagogik).

Markowitsch, Hans J.; Schreier, Margit M. (2019): Reframing der Bed(irfnisse. Psychische Neuro-
implantate.

Martin, Jean-Pol (2018): Lernen durch Lehren: Konzeptualisierung als Glticksquelle. In: Olaf-Axel
Burow und Stefan Bornemann (Hg.): Das groBBe Handbuch Unterricht & Erziehung in der Schule.
Handlungsfeld: Unterricht & Erziehung. Koéin: Carl Link, S. 343-358.

Miller, Susanne (2008): Umgang mit Heterogenitét — Stdrkung der Selbst- und Sozialkompetenz
von Kindern in Risikolagen. In: Carsten Rohlfs, Marius Harring und Christian Palentien (Hg.): Kom-
petenz-Bildung. Soziale, emotionale und kommunikative Kompetenzen von Kindern und Jugend-
lichen. Wiesbaden: VS Verlag fur Sozialwissenschaften / GWV Fachverlage GmbH Wiesbaden,
S. 243-260.

Moberg, David O. (2002): Assessing and Measuring Spirituality: Confronting Dilemmas of Uni-
versal and Particular Evaluative Criteria. In: Journal of Adult Development 9 (1), S. 47-60. DOI:
10.10283/A:1013877201375.

Morley, Michael J.; Lloyd, Shannon; Hértel, Charmine (2010): Intercultural competencies
for culturally diverse work teams. In: Journal of Managerial Psych 25 (8), S. 845-875. DOI:
10.1108/02683941011089125.

Nita, Maria (2019): ,Spirituality’ in Health Studies: Competing Spiritualities and the Elevated Sta-

tus of Mindfulness. In: Journal of religion and health 58 (5), S. 1605-1618. DOI: 10.1007/s10943-
019-007783-2.

24



Odom, Samuel L.; McConnell, Scott R.; Brown, William H. (2008): Social Competence of Young
Children - Conceptualization, Assessment, and Influences. Chapter I. In: Willam H. Brown, Sa-
muel L. Odom und Scott R. McConnell (Hg.): Social competence of young children. Risk, disabi-
lity, & intervention. Baltimore: Paul H. Brookes Publ. Co, S. 3-29.

O‘Grady, K. A.; Douglas, J. O.; White, K.; Snyder, N. (2016): A Way Forward for Spirituality,
Resilience, and International Social Science. In: Journal of Psychology and Theology 44 (2), S.
166-172.

Oman, Doug (2018): Why Religion and Spirituality Matter for Public Health. Cham: Springer Inter-
national Publishing.

Oman, Doug, Nuru-Jdeter, Amani M. (2018): Social Identity and Discrimination in Religious/Spi-
ritual Influences on Health. In: Doug Oman (Hg.): Why Religion and Spirituality Matter for Public
Health. Cham: Springer International Publishing, S. 111-137.

Over, Ulf; Mienert, Malte; Grosch, Christiane; Hany, Ernst (2008): Interkulturelle Kompetenz: Be-
griffskldrung und Methoden der Messung. In: Tobias Ringeisen, Petra Buchwald und Christine
Schwarzer (Hg.): Interkulturelle Kompetenz in Schule und Weiterbildung. Berlin: LIT-Verl. (Schul-
padagogik und péddagogische Psychologie, 8), S. 65-80.

Oxhandler, H. K.; Parrish, D. E.; Torres, L. R.; Achenbaum, W. A. (2015): The Integration of Cli-
ents’ Religion and Spirituality in Social Work Practice. A National Survey. In: Social work 60 (3), S.
228-237. DOI: 10.1093/sw/swv018.

Oxhandler, Holly K.; Pargament, Kenneth . (2014): Social work practitioners® integration of cli-
ents’ religion and spirituality in practice. A literature review. In: Social work 59 (3), S. 271-279.

Paulus, Markus (2017): How to Dax? Preschool Children‘s Prosocial Behavior, But Not Their So-
cial Norm Enforcement Relates to Their Peer Status. In: Frontiers in psychology 8, S. 1779. DOI:
10.3389/fpsyq.2017.01779.

Peck, Charles A.; Staub, Debbie; Gallucci, Chrysan, Schwartz, llene (2004): Parent Perception of
the Impacts of Inclusion on their Nondisabled Child. In: Research and Practice for Persons with
Severe Disabilities 29 (2), S. 135—-143. DOI: 10.2511/rpsd.29.2.135.

Petermann, Franz; Wiedebusch, Silvia (2016): Emotionale Kompetenz bei Kindern. 3., Uberarbei-
tete Auflage. Gottingen: Hogrefe (Klinische Kinderpsychologie, Band 7).

Pirner, M. L. (2017): Religion als Ressource und Risiko. Die Religiositdt von geflichteten Ju-
gendlichen in Deutschland — empirische Einblicke. In: Theo-Web. Academic Journal of Re-

25



ligious Education 16 (2), S. 153-180. Online verflgbar unter https://www.theo-web.de/
ausgaben/2017/16-jahrgang-2017-heft-2/news/religion-als-ressource-und-risiko-die-religiosita-
et-von-gefluechteten-jugendlichen-in-deutschland/?tx_news_pi1%5Bcontroller%5D=News&tx_
news_pi1%5Baction%5D=detail&cHash=2dd65d84addcaab32a60421a2d72920c, zuletzt ge-
priift am 03.04.2019.

Pithan, Annebelle; Schweiker, Wolfthard (2011): Evangelische Bildungsverantwortung: Inklusion.
Ein Lesebuch. Mdnster: Comenius-Institut.

Pohl, Sarah (2019): Soziale Arbeit im Spannungsfeld Spiritualitat. In: Spiritual Care 8 (2), S. 185—
191. DOI: 10.1515/spircare-2019-0006.

Poston, D. J.; Turnbull, A. P. (2004): Role of Spirituality and Religion in Family Quality of Live for
Families of Children with Disabilities. In: Education and Training in Development Disabilities 39 (2),
S. 95-108.

Rat der EKD (2015): Es ist normal, verschieden zu sein. Inklusion leben in Kirche und Gesell-
schaft. Eine Orientierungshilfe des Rates der EKD, Januar 2015. Online verflgbar unter https://
www. ekd.de/Ad-hoc-Kommission-Inklusion-430.htm, zuletzt geprdift am 19.04.2020.

Rehn, Julia (2019): Spiritualitidt als Ressource in der Sozialen Arbeit. In: Spiritual Care 8 (2), S.
167-172. DOI: 10.1515/spircare-2018-0093.

Renz, Monika (2016): Der Mystiker aus Nazaret. Jesuanische Spiritualitat.

Py

Spiritual needs and their association with indicators of quality of life among non-terminally ill can-
cer patients: Cross-sectional survey. In: European journal of oncology nursing: the official journal
of European Oncology Nursing Society 44, S. 101681. DOI: 10.1016/j.ejon.2019.101681.

Rima, Samuel D. (2016): Spiritual Capital. A Moral Core for Social and Economic Justice. Farn-
ham: Taylor and Francis (Transformation and Innovation).

Ronhlfs, Carsten (2008a): Kompetenzentwicklung — zur Férderung sozialer, emotionaler und kom-
munikativer Kompetenzen von Kindern und Jugendlichen durch Mentoring. In: Carsten Rohlfs,
Marius Harring und Christian Palentien (Hg.): Kompetenz-Bildung. Soziale, emotionale und kom-
munikative Kompetenzen von Kindern und Jugendlichen. Wiesbaden: VS Verlag far Sozialwis-
senschaften / GWV Fachverlage GmbH Wiesbaden, S. 298-306.

Rohlfs, Carsten; Harring, Marius; Palentien, Christian (2008b): Kompetenz-Bildung. Soziale, emo-
tionale und kommunikative Kompetenzen von Kindern und Jugendlichen. Wiesbaden: VS Verlag

26



fur Sozialwissenschaften.

Rotzetter, Anton (2007): Lexikon christlicher Spiritualitdt. Darmstadt: Wissenschaftliche Buch-
gesellschatt.

Schwab, Susanne (2018): Attitudes Towards Inclusive Schooling. A Study on Students’, Tea-
chers’ and Parents’ attitudes. Mdnster: Waxmann Verlag.

Schwab, Susanne; Fingerle, Michael (2013): Resilienz, Ressourcenorientierung und Inklusion.
In: Susanne Schwab, Barbara Gasteiger-Klicpera, Elfriede M. Ederer-Fick und Markus Gebhardt
(Hg.): Theorien, Konzepte und Anwendungsfelder der inklusiven Pddagogik. Wien: facultas.wuv,
S. 97-108.

Schwab, Susanne; Seifert, Susanne (2015): Einstellungen von Lehramtsstudierenden und Pad-
agogikstudierenden zur schulischen Inklusion — Ergebnisse einer quantitativen Untersuchung. In:
Zeitschrift fur Bildungsforschung 5 (1), S. 73-87. DOI: 10.1007/s35834-014-0107-7.

Semaille, Astrid; Paquet, Stany; Glod, Maryse; Krier, Marguy; Hassine, Sarina (2018): Projekt
Sonnenblume - Achtsamkeit in der Grundschule. Hg. v. Kénigliches Athendum St.Vith — AkiJu
e.V. — Villa Mirabella. Belgien/Deutschland.

Sharma, Umesh; Loreman, Tim; Forlin, Chris (2012): Measuring teacher efficacy to implement
inclusive practices. In: Journal of Research in Special Educational Needs 12 (1), S. 12-21. DOI:
10.1111/.1471-3802.2011.01200.x.

Sulzer, Annika (2017): Inklusion als Werterahmen fir Bildungsgerechtigkeit. In: Petra \Wagner
(Hg.): Handbuch Inklusion. Grundlagen vorurteilsbewusster Bildung und Erziehung. Freiburg:
Herder Verlag, S. 12-21.

Surzykiewicz, Janusz; Kolbe, Simon (2018): Auf der Suche nach Inklusionsressourcen: Die Bezie-
hung zwischen Spiritualitdt und Lebensqualitét von Personen mit Trisomie 21. In: Ulrich Bartosch,
Waltraud Schreiber und Joachim Thomas (Hg.): Inklusives Leben und Lernen in der Schule. Bad
Heilbronn: Klinkhardt Verlag, S. 58—104.

Surzykiewicz, Janusz;, Maier, Kathrin (2020): Spirituelle Bedlrfnisse und die Lebenszufriedenheit
von Flichtlingen. In: Tetyana Kloubert (Hg.): Erwachsenenbildung und Migration, Bd. 7. Wiesba-
den: Springer Fachmedien Wiesbaden, S. 45-76.

Theunissen, Georg; Schirbort, Kerstin (Hg.) (2010): Inklusion von Menschen mit geistiger Be-
hinderung. ZeitgeméBe Wohnformen, Soziale Netze; Unterstutzungsangebote. 2. Auflage: Kohl-
hammer Verlag.

27



Thoms, Eva-Maria; Boban, Ines (Hg.) (2013): Alle mittendrin! Inklusion in der Grundschule. Schul-
leben, Unterrichtsorganisation und Praxishilfen fur alle Facher; geeignet far die Klassen 1 - 4.
mittendrin e.V. Mulheim an der Ruhr: Vierlag an der Ruhr.

Ulbrich, Sybille (2017): Inklusion ist... ein Pradigmenwechsel in der Sozialarbeitsforschung?! In:
Christian Spatscheck und Barbara Thiessen (Hg.): Inklusion und Soziale Arbeit. Teilhabe und
Vielfalt als gesellschattliche Gestaltungsfelder. Opladen, Berlin, Toronto: Verlag Barbara Budrich
(Buchreihe Theorie, Forschung und Praxis der Sozialen Arbeit, Band 14), S. 241-252.

Vaandrager, Lenneke; Koelen, Maria; Dieleman, Floor (2017a): Perspectives on Salutogenesis
of Scholars Writing in Dutch. In: Maurice B. Mittelmark, Shifra Sagy, Monica Eriksson, Georg F.
Bauer, Jargen M. Pelikan, Bengt Lindstrém und Geir Arild Espnes (Hg.): The Handbook of Salu-
togenesis: Springer, S. 363-366.

Vaandrager, Lenneke; Koelen, Maria, Dieleman, Floor (2017b): The Handbook of Salutogenesis.
Perspectives on Salutogenesis of Scholars Writing in Dutch. Hg. v. Maurice B. Mittelmark, Shif-
ra Sagy, Monica Eriksson, Georg F. Bauer, Jurgen M. Pelikan, Bengt Lindstrém und Geir Arild
Espnes. Cham (CH).

Vaish, Amrisha; Carpenter, Malinda; Tomasello, Michael (2009): Sympathy through affective per-
spective taking and its relation to prosocial behavior in toddlers. In: Developmental psychology 45
(2), S. 534-543. DOI: 10.1037/a0014322.

van der Zee, Karen ., van Oudenhoven, Jan Pieter (2000): The multicultural personality questionnai-
re: a multidimensional instrument of multicultural effectiveness. In: European Journal of Personality
14 (4), S. 291-309. DOI: 10.1002/1099-0984(200007/08)14:4<291::.AID-PER377>3.0.CO;2-6.

van Hook, M. P (2016): Spirituality as a Potential Resource for Coping with Trauma. In: Social
Work & Christianity. Journal of the North American Association of Christians in Social Work 43
(1), S. 7-25.

van Keuk, Eva, Joksimovic, Ljillana; Ghaderi, Cinur (2011): Diversity im klinischen und sozialen All-
tag: Kompetenter Umgang mit kultureller Vielfalt. In: Eva van Keuk (Hg.): Diversity. Transkulturelle
Kompetenz in klinischen und sozialen Arbeitsfeldern. 1. Aufl. Stuttgart: Kohlhammer (Klinische
Praxis), S. 83-103.

van Weelden, Kimberly; Whipple, Jennifer (2014): Music Educators’ Perceived Effective-

ness of Inclusion. In: Journal of Research in Music Education 62 (2), S. 148-160. DOI:
10.1177/0022429414530563.

28



Vogler, Petra (2010): Imaginationsreflexivitat als Aspekt interkultureller Kompetenz — das Stief-
kind interkultureller Kompetenzdiskussionen. In: interculture journal - online-Zeitschrift far inter-
kulturelle Studien 9 (12), S. 7-32. Online verfugbar unter https.//www.ssoar.info/ssoar/handle/
document/45287.

Warnke, Andreas (2015): Inklusion — kinder- und jugendpsychiatrische Aspekte. In: Zeitschrift
fur Kinder- und Jugendpsychiatrie und Psychotherapie 43 (4), S. 231-242. DOI: 10.1024/1422-
4917/a000360.

Weinert, Franz E. (2001): Concept of Competence: A Conceptual Clarification. In: Dominique Si-
mone Rychen und Laura Hersh Salganik (Hg.): Defining and selecting key competencies. Seattle:
Hogrefe & Huber, S. 45-65.

Wertgen, Alexander (2014): Spirituelle Bedurfnisse léngerfristig und schwerwiegend erkrankter
Kinder und Jugendlicher als Herausforderung fir Kindertheologie und Seelsorge. In: Katharina
Kammeyer, Erna Zonne und Annebelle Pithan (Hg.): Inklusion und Kindertheologie. Mdnster: Co-
menius-Institut (Inklusion - Religion - Bildung, 1), S. 126-148.

Wiedebusch, Silvia; Lohmann, Anne; Tasche, Hedwig; Thye, Miriam; Hensen, Gregor (2015):
Inklusion von Kindern mit Beeintrdchtigungen im Spiegel pddagogischer Konzeptionen von Kin-
dertageseinrichtungen. In: Frahe Bildung 4 (4), S. 203-210. DOI: 10.1026/2191-9186/a000206.

World Conference on Education for All (05.03.1990): World Declaration on Education for All. On-
line verfugbar unter https://bangkok.unesco.org/sites/default/files/assets/ECCE/JomtienDecla-
ration.pdf, zuletzt gepriift am 19.04.2020.

Zenner, Charlotte Annelene (2016): ABC fars Leben - Sind Achtsamkeitsprogramme im Schul-
kontext ein wirksamer Ansatz? Dissertation. Europa Universitét Viadrina, Frankfurt (Oder). Kultur-
wissenschaftlichen Fakultét.

Zhang, Kaili C. (2010): Spirituality and disabilities: Implications for special education. In: Intellectu-
al and developmental disabilities 48 (4), S. 299-302. DOI: 10.1352/1934-9556-48.4.299.

Zhang, Kaili Chen (2013): Fostering the Inner Life of Children with Special Needs. A Spiritual
Approach. In: International Journal of Disability, Development and Education 60 (3), S. 242-252.
DOI: 10.1080/1034912X.2013.812190.

Zhang, Kaili Chen; Wu, Deidra I-Hwey (2012): Nurturing the spiritual well-being of children with spe-
cial needs. In: Support for Learning 27 (3), S. 119-122. DOI: 10.1111/}.1467-9604.2012.01528.x.

Ziemen, Kerstin (2013): Kompetenz fur Inklusion. Inklusive Ansétze in der Praxis umsetzen. Got-

29



tingen: Vandenhoeck & Ruprecht.

Zimpel, André Frank (2012): Einander helfen. Der Weg zur inklusiven Lernkultur. Géttingen: Van-
denhoeck & Ruprecht.

Zohar, Danah; Marshall, I. N. (2004): Spiritual capital. Wealth we can live by. 1st ed. San Francis-
co: Berrett-Koehler.

Zsolnai, Aniko (2016): Social and emotional competence. University of Szeged, Faculty of Arts,
Institute of Education University of Szeged, Social Competence Research Group (10.14413/
herj.2015.01.01.).

Zurbriggen, Carmen L. A.; Venetz, Martin; Schwab, Susanne; Hessels, Marco G. P (2017): A
Psychometric Analysis of the Student Version of the Perceptions of Inclusion Questionnaire (PIQ).
In: European Journal of Psychological Assessment, S. 1-9. DOI: 10.1027/1015-5759/a000443.

Contact: For the web page of the sectional project

Prof. DDr. Janusz Surzykiewicz For the results documentation of the sectional

janusz.surzykiewicz@ku.de project (posters and results documentation in
German and English

Simon W. Kolbe For the results documentation of the transfer

simon.kolbe@ku.de project (posters and results documentation in

German and English)

30


http://inklusives-leben-und-lernen.de/teilprojekt-spiritualitaet/
http://inklusives-leben-und-lernen.de/portfolio/bericht_spiritualitaet_de/
http://inklusives-leben-und-lernen.de/portfolio/transferprojekt_spiritualitaet_de/



